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Aim of the relationships policy

Our policy is research-based and focuses on enquiry, resolution and interactive repair (e.g.
restorative conversations and/or consequences for actions, where appropriate).

To ensure the safety of all stakeholders.

Create a positive and orderly atmosphere where learning and teaching can take
place.

Create a safe and caring environment for pupils and staff through the clarification
of expectations, roles, rights, responsibilities and consequences of actions.

Promote staff and child well-being through the identification of effective systems and
practices.

Encourage pupils to take responsibility for their own behaviour and attitude to
learning.

General management

At Stradbroke, we believe that all behaviour is a form of communication, and we believe
that it is our job as teachers to help support children in understanding their own emotions
and support them to self-requlate and communicate more effectively.

This approach underpins our management of relationships and behaviour across school.

All children have the right to work in a calm, supportive and purposeful atmosphere.
All children have the right to come into school and feel they belong without the fear
of being bullied (see anti-bullying policy).

Positive behaviours and relationships are embedded and nurtured throughout the
school day.

Teaching cover is internally managed to ensure a consistent approach for all.

Our school is invested in supporting the very best possible relational health
between:

Parent and child

Child and child

Child and school staff

Parent and school staff

School staff

School staff and senior leaders
School staff and external agencies

It is expected that parents will help to reinforce and support the school in its approach to
behaviour and relationships through this policy. However, if a parent/guardian wishes to
raise a grievance, they should do so following the school’'s Complaints Policy.




Our school is committed to educational practices, which Protect,
Relate, Requlate and Reflect.

Protect

Increased safety cues in all aspects of the school day, e.g. all staff meet and greet
on their respective yard.

School staff have all received Trauma Informed Schools UK training and are trained
in PACE (Playfulness, Acceptance, Curiosity and Empathy) models of interaction
(Hughes 2015): being warm, empathic, playful and curious (proven to shift children
out of fight/flight/freeze positions).

School staff to ensure that interactions with children are socially engaging not
socially defensive, in order to decrease chances of children relating defensively
(fight/fight/freeze).

The implementation of pedagogic interventions that help staff to grow children better
on an individual basis e.g. Zones of Regulation / “I wish my teacher knew" (what
matters to them, who matters to them, their dreams, hopes). This is key to enabling
children to feel safe enough to communicate, if they so wish, about painful life
experiences, which are interfering with their ability to learn and quality of life.

All vulnerable children to have easy access on a daily basis to at least one named
emotionally available adult and these children know when and where to find that
adult if the child does not wish to connect with this adult, an alternative person is
found.

School staff adjust expectations around vulnerable children to correspond with their
developmental capabilities and experience of traumatic stress. This will include
removing vulnerable and traumatised children in a kind and non-judgmental way
from situations they are not managing well (e.g. children who keep ‘triggering’ into
alarming states in the main playground given access to a separate calmer
environment).

The nurturing of school staff in such a way that they feel truly valued and
emotionally regulated enough to be able to interact throughout the school day with
social engagement.

Relate

e All school staff are trauma informed and in relating to children in terms of the four
key relational needs for securing attachment: affect attunement, empathy, soothing
and containment.

e A whole school commitment to enabling children to see themselves, their
relationships and the world more positively, rather than through the lens of threat,
danger or self-blame.

Relational opportunities for vulnerable children with emotionally available adults at
school to enable them to make the shift from ‘blocked trust’ (not feeling
psychologically safe with anyone) to trust, and from self-help to help seeking.




Regulate

The implementation of interventions (SEMH support 1:1, Zones of Regqulation,
Bonding Through Play, Lego Therapy, Five Point Scale, Friends etc.) designed to
bring down stress hormone levels (e.g. from toxic to tolerable) in vulnerable children,
enabling them to feel calm, soothed and safe. This is to support learning, quality of
life and protect against stress induced physical and mental illness, now and in later
life.

Evidence-based nurturing and regulatory interventions that aim to repair
psychological damage and brain damage caused by traumatic life experiences,
through emotionally requlating and playful, enriched adult-child interactions.

The emotional wellbeing and regulating of staff is treated as high priority in order
to prevent burn-out, stress-related absence or leaving the profession, through stress-

related illness, secondary trauma and/or feeling undervalued blamed or shamed (see
Staff Wellbeing Policy).

Reflect

The provision of skills and resources to support parents and staff to have meaningful
empathic conversations with vulnerable children who want to talk about their lives
in order to empower children to better manage their home situations and life in
general.

Within the context of an established and trusted relationship with a member of staff
children are to be provided with the means to symbolise painful life experiences
through images rather than solely everyday words, should they wish to do so, as a
key part of ‘working through’ and memory re-consolidation. To this end, there is the
provision  of  different modes of  expression for  children (e.g.
art/play/drama/music/sand-play/emotion worksheets).

RSHE (Relationships, Sex and Health Education) informed by current research
(psychology and neurosciences) on mental health, mental ill-health (full range of
specific conditions) relationship health: family, parenting, intimate relationships and
tools for how to do life well. Curriculum content to enable children to make informed
choices about how they relate to others and how they choose to treat their brains,
bodies and minds now and in the future (see RSHE policy).

Staff trained to help children move from behaving their trauma/painful life
experiences, to reflecting on those experiences through empathic conversation in
order to address negative self-referencing and help them to develop coherent
narratives about their lives.




Positive Reward systems:
“You establish, what you establish.” (Bill Rogers).

All staff are encouraged to promote and reinforce high standards of behaviour and good
citizenship.

A Predictable Environment: “ft is clear that an environment in which students feel

emotionally safe, in which there are clear rules, predictable consequences and positive goals
is good for those with and without SEND.” (Carroll et al., 2017).

There are a variety of rewards for good academic work, effort and positive behaviour. In
order to create a positive atmosphere, teachers are encouraged to reward positive behaviour
rather than be too quick to sanction negative behaviour. Some of our reward systems are
listed below:

Verbal praise

Stickers and stamps

Written remarks about good work

Certificates for learner of the week

Text messages home praising positive behaviour/learning

Sending children to another member of staff for praise

Mention in celebration or whole school assembly

Headteacher’s certificates

Teachers may also use individual systems in their classrooms and/or for specific
children dependent on their need e.g. dojo points, raffles etc.

All teachers should be looking for the positives in all children’s behaviour; however,
unfortunately, if a child’s behaviour is unacceptable the following sanctions will be taken.

Consequences:

After following the Protect, Relate, Regulate and Reflect model, as part of the reflection
process, depending on the context, this may result in a consequence such as a missed
breaktime/lunchtime, a review of the existing provision or in extreme circumstances
exclusion.

Stradbroke Expectations:

Respect Others

All members of the school community are expected to treat each other with courtesy,
Rindness, and understanding. Active listening, respectful communication, and consideration
for individual differences are fundamental.




Take Responsibility

Everyone is accountable for their actions, behaviour, and contributions to the school
environment. This includes taking care of personal and school property, being punctual,
and engaging positively in school life.

Prioritise Safety

A safe environment is essential for effective teaching and learning. All individuals are
expected to act in ways that protect the physical and emotional well-being of themselves
and others.

Be Prepared and Willing to Learn

A positive attitude towards learning is encouraged and supported. Staff and pupils alike
are expected to come prepared, stay engaged, and seek help when needed to achieve their
best.

Promote Kindness and Inclusion
We strive to create a culture of empathy and support. All individuals should feel valued,
included, and able to express themselves without fear of judgment or exclusion.

Demonstrate Pride in Our School Community

Everyone plays a role in maintaining a welcoming, clean, and respectful school
environment. We represent our school with integrity both within and beyond the school
grounds.

Some reoccurring behaviours may result in some children having individual positive
relationship plans.

Describe what you would expect (Positive Reinforcement - Bill Rogers techniques)

Verbal warning (Choices and Consequences - Bill Rogers techniques)

Timeout/missed playtime

If the behaviour continues — sent to Phase Leader/Inclusion Manager who will follow this
up with the member of staff and parents

If the behaviour continues during that day, the child should be sent to the Deputy Head or
Head teacher.

If this has happened it should be reported back by the class teacher, then to the parent at
the end of the day.

Some serious offences warrant reporting to the head teacher immediately, parents will be
informed about this either by the class teacher, a member of SLT or the Head.

Persistent misbehaviour in any school area may result in a Positive Behaviour Plan which
will be overseen by the class teacher in consultation with a member of SLT or the Head.

Major breaches of discipline e.g. physical assault, major disruption in class, may result in
fixed term exclusion either internally or externally, dependent upon the Head’s discretion.




Lunchtime Supervision:

During lunchtime the midday supervisors carry out supervision. They are required to
implement the lunchtime policy and follow the following steps:

Address the behaviour and describe what you would expect (Positive Reinforcement - Bill
Rogers techniques)

Verbal warning (Choices and Consequences - Bill Rogers techniques)

Time-out — i.e. stand with a midday supervisor for a pre-determined amount of time

If the behaviour continues — sent to the class teacher or member of SLT on duty/Inclusion
Manager. They will follow this up with the midday supervisor and they may decide to inform
parents.

If the behaviour continues during the day/week, the child should be sent to the Deputy Head
or Headteacher.

Parents will be informed if there is no improvement in behaviour and the child may be
excluded at lunchtime, with alternative provision being provided. This will be followed, if
necessary, by a fixed term of exclusion.

The midday supervisors must be treated with the respect expected by all adults at
Stradbroke. Verbal or physical abuse will not be tolerated.

Recording Incidents:

Where a specific concern about a pupil is raised, or an incident they have been involved in,
a record of this will be kept on the school’s private information sharing system, CPOMS.

A record will be kept of incidents which may include:

Fighting

Absconding

Bullying

Persistent low-level behaviour

Where a child has need to be restrained (this will also be logged in a separate
restraint book)

Incidents involving a child, or school employee which results in personal injury or
damage to property

Loss, theft or damage to property

Any other incidents or matters deemed worthy of note

These incidents can be shared with other teachers, professionals, external agencies, parents
and social workers where necessary.

Support for students who experience difficulties complying with this policy




If a student is regularly missing playtimes, being sent to another class or removed from class
by a member of the senior leadership team, the school will work with the child’s parents to
address this behaviour and support will be put in place to help the child comply with the
relationships policy.

Similarly, if a pupil is vulnerable to exclusion support must be put in place.

This may include the following:

Referral to the Inclusion Manager/SENCo

Daily discussion with a member of the Senior Leadership Team

An individual positive behaviour plan that outlines specific behaviours, actions,
rewards and sanctions

Support at lunchtime and playtime

Inclusion in a nurture group / Intervention

Classroom based support e.g. small group or 1-1 support from a teaching assistant

Home — school behaviour chart/records

Internal exclusion

Inclusion Manager:

Our Inclusion Manager can offer individual and small group support to children who are
experiencing Social, Emotional and/or Mental Health difficulties. Parents may be invited into
school and involved in the process.

Positive Behaviour Plan:

Positive Behaviour Plans are drawn up for targeted pupils with complex difficulties. These
are drawn up with parents, the SENCO, the class teacher and the child and are reviewed
reqularly.

Intervention:

At times, a child may be exhibiting behaviour which could result in harm to themselves or
others. If a child violently attacks another child or adult, or is liable to harm themselves and
does not respond to requests to calm down/distraction techniques, then physical restraint
by trained Team Teach personnel is necessary. A list of trained personnel is available in the
school office.

When incidents of Restrictive Physical Intervention (RPI) occur, these incidents will be
recorded on CPOMs under the relevant category. These will be discussed with and signed
by a member of the Senior Leadership Team (SLT). This will form the debrief, repair and
reflection process that will follow an incident. This book will also show any accidents or
injuries to staff or pupils. Parents will also be informed by a member of the Senior Leadership
Team.




The Personal Development Metrics:

The Personal Development metrics are used to measure and evaluate the impact of our
personal development curriculum in improving behaviour and attitudes. Observations and
judgements on behaviours in class, at social times, relationships with peers, and relationships
with staff are graded for each individual.

Class teachers regularly monitor and evaluate the relationships, behaviour and attitudes of
pupils within their class and the Personal Development Lead and other members of the SLT
regularly evaluate trends from across year groups, phases and across school. This data is
used to support intervention and staff training in order to continue to develop and improve
relationships, behaviour and attitudes.

Overall
Behaviour

Social Times/
Relationships
with Peers

Relationships
with Adults

Exceeding
Expectations

Follows the school
rules all of the
time.

Mever distracted
from learning.
Challenges
themselves and
actively seeks
feedback.

Is a role model for
other pupils.

Supports peers in
resolving issues
and/or notifies
appropriate adults
where needed.

Is a role model to
other pupils.

Displays
impeccable
manners. Can be
trusted at all times
to carry out tasks
as seen fit by
adults.

3

Below
Expected

4

Causing
Concern

Inconsistently
follows the school
rules. Some
sanctions needed.
(social time
isolations)

Rarely follows the
school rules and is
often sanctioned as
a result.
(Internal/external
exclusions)

Can be a passive
learner. Can be
easily distracted
and struggles to
get back on task.

Consistently
demonstrates a
poor attitude
towards learning.

Can struggle with
friendship groups.
Gets embroiled in
issues that staff
often need to
resolve.

Rarely gets
through a week
without ssues.
Individual
timetable and
plans needed to
avold problems.

Can demonstrate
poOr manners.
Often needs
reminders to follow
instructions.

Consistently
demonstrates poor
manners and id
often rude to staff
and adults.

Is often unwilling
to cooperate.




When might exclusion be used?

‘This government supports headteachers in using suspension and permanent exclusion as a
sanction when warranted as part of creating a calm, orderly, safe, and supportive
environment in which pupils can learn and thrive. To achieve this, suspensions and
permanent exclusion are sometimes a necessary part of a functioning system, where it is
accepted that not all pupil behaviour can be amended or remedied by pastoral processes.’

(DfE Suspension and Permanent Exclusion from maintained schools, academies and pupil
referral units in England’, August 2024).

Fixed Term Exclusion

The government trusts headteachers to use their professional judgement based on the
individual circumstances of the case when considering whether to exclude a pupil. The
reasons below are examples of the types of circumstances that may warrant a suspension
or permanent exclusion:

Physical assault against a pupil

Physical assault against an adult

Verbal abuse or threatening behaviour against a pupil
Verbal abuse or threatening behaviour against an adult
Use, or threat of use, of an offensive weapon or prohibited item that has been
prohibited by a school’s behaviour policy

Bullying

Racist abuse

Abuse against sexual orientation or gender reassignment
Abuse relating to disability

Persistent defiance or disruption in the classroom

Other serious breaches of school rules

This list is not exhaustive or definitive. Following a suspension or fixed term exclusion, there
will be a reintegration meeting. This is crucial and designed to help the pupil return to
school smoothly to prevent further suspensions and to discuss the support that can be put
in place. Attendance typically includes the Headteacher, any other suitable staff (e.g. class
teacher, SENCo) and parents/carers as well as the pupil. The process focusses on a positive,
forward-looking plan to reintegrate the child back into school. The governors of Stradbroke
will not consider reintegration unless this meeting has taken place. Delays or refusals to
attend the meeting will result in reintegration being postponed, except in extreme and
exceptional circumstances agreed in advance by the school.




Permanent Exclusion

‘A decision to exclude a pupil permanently should only be taken: in response to serious or
persistent breaches of the school’s behaviour policy; and where allowing the pupil to remain
in school would seriously harm the education or welfare of the pupils or others in the school’.

The Headteacher will make the judgement, in exceptional circumstances, where it is
appropriate to permanently exclude a child for a first or ‘one-off’ misbehaviour.

Discipline beyond the school gate

Parents/carers are encouraged to report anti-social behaviour and bullying incidents that
occur anywhere off the school premises which pose a threat to a member of the public or a
child as soon as possible; this includes any occurrence of cyber bullying or e-bullying.
Behaviour out of school that affects a child within school needs to be dealt with by the
school in accordance with this policy.

Searching and confiscation:

In line with the DfE guidance Searching, screening and confiscation: advice for schools’
Wuly, 2022), the Headteacher/Principal and staff authorised by them have a statutory
power to search pupils/property on school premises. This includes the content of mobile

phones and other devices. In determining whether there is a ‘good reason’ to examine the
data or files, the member of staff should reasonably suspect that the data or file on the
device has been, or could be used, to cause harm, undermine the safe environment of the
school and disrupt teaching, or be used to commit an offence.

Parents will always be informed of any search that has taken place, and the outcome of the
search as soon as is practicable.

Other policies/documentation which may be used for reference:

Anti-Bullying Policy

Equality Policy

Child Protection Policy

Lunchtime Policy

Online Safety Policy

Policy on Physical Interventions Care and Control
Safeguarding Policy

School aims and vision




